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This policy describes our practice in the teaching of English: reading, writing, phonics,
spelling, grammar, punctuation and oracy. It is defined by current national guidance on best
practice, in-service training, staff discussion and professional judgement. Our approach to
teaching of English is multi-faceted: incorporating oracy, drama, real contexts and high-
quality literature. Our priority is to create fluent readers and writers with all the skills and
knowledge they need to be confidently literate in life. We want all children to leave Meare
Village Primary with a life-long reading habit and a love of books because reading will
improve their vocabulary, inspire them creatively and improve their ability to write well.
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Planning:

Lesson planning is modelled on the work of the 2014 National Curriculum, leading literacy

consultants and organisations such as the National Literacy Trust and the Centre for Literacy



in Primary Education. Wherever possible, writing is linked to the termly class topic and,
therefore, the wider curriculum. Editorial skills needed for writing (spelling, grammar,
punctuation and handwriting) are taught within real contexts wherever possible and
teachers plan creative and relevant links to their class topics as a stimulus for writing. There
is a balance between fiction, non-fiction and poetry with an emphasis on whole texts rather
than extracts and worksheets. Models and frameworks are found on the staff shared drive
under the ‘English’ area.

Oracy — learning to talk and learning through talk:
At Meare Village Primary, we believe that language provides the foundation of thinking and

learning and so ensure that all classrooms are language-rich, with children engaged in high-
guality dialogue. We create structured opportunities for meaningful conversation,
discussion and talk around learning. Questioning forms the basis of our teaching and we
strongly encourage children to be inquisitive and to share their thoughts confidently in a
supportive environment. Much of our teaching is dialogic, so that children are actively
involved in their learning, with a range of strategies used for checking understanding and
taking responses such as pick sticks, talk partners and cold-calling. Through oracy, children
learn how other people make sense of the world, how language is used to reason, how
emotions and identities are expressed, and how to work together to solve problems.

What Does Oracy Look Like at Meare Village Primary?

e Use of class discussion and talk partners.

e Listening to and participating in stories, poems, rhymes and songs.

e Use of sentence-stems to scaffold oral responses in class. e Questioning across
the curriculum.

e Reciting and reading aloud.

e Drama activities to enliven and enrich children’s learning.

e Re-telling and role-play.

e Opportunities for children to talk about and discuss their reading and writing.
e Debating.

e Collaborative work and reporting back following group work.

e Presenting in front of an audience.

Reading

Our priority is both the teaching of reading skills and the enjoyment of literature, enabling
children to become lifelong, confident readers. We know that for all our children to become
fluent readers and writers, phonics must be taught through a systematic and structured
phonics programme. We use the Read Write Inc programme to plan and provide daily
engaging phonics lessons. All staff involved in the teaching of phonics are fully trained in this
scheme and receive regular updates as needed. In phonics, we teach children that the
letters of the alphabet represent sounds, that these can be used in a variety of combinations



and are put together to make words. The children learn to recognise all of the different
sounds and combinations that they might see when they are reading and writing.

After first encountering Read Write Inc in our nursery, Little Starlings, our explicit phonics
teaching begins in Reception and follows a careful, research-based sequence that allows
children to build on their previous phonic knowledge and master all phonic strategies as
they move through school. As a result, all our children are able to tackle any unfamiliar
words that they may discover.

We also model these phonic strategies in shared reading and writing both inside and outside
of the phonics lesson and across the curriculum and school. As children build fluency,
comprehension skills become our main area of focus and questioning looks at skills such as
re-telling, inference and prediction.

We believe that high-quality literature is key to motivating children to read and instilling in
children a love of literature and children throughout the school are read a high quality story
each and every day.

Children are expected to read every night at home and take home a phonically decodable
book that matches the sounds taught in school, as well as one or two shared reading books
to enjoy with adult support.

In younger classes, children write in their reading records to share ideas about books and to
keep a record of what they are reading. School adults communicate in the records so that
parents are aware of what books children are reading, which sounds they have been
learning and how they are responding to texts at school.

What Does Reading Look Like at Meare Village Primary School?
The Teaching of Reading in EYFS:

oChildren follow the Read Write Inc. programme. The focus is initially on identifying
sounds in the environment, then moves on to daily oral blending and language development
through high quality stories and rhymes.

e In Reception, children follow the progression within Read Write Inc. which is taught
daily with regular review sessions, and timely interventions ensure all children ‘keep
up’ not ‘catch up’.

e Phonics starts in Week 2 of Reception to ensure the children make a strong start.
e By the end of Reception, children will have been taught up to the end of Phase 4.



® Reception lessons start at 10 minutes, with daily additional oral blending — building up
over the year.

e Children in Reception apply their phonics knowledge by using a fully matched
decodable reader in a small group reading practice session.

e These sessions are 15 minutes long and happen three times a week, following the
model set out in Read Write Inc.

e The children then take the same book home to ensure success is shared with the
family, alongside a ‘Shared Reading’ book to enjoy with adult support.

The Teaching of Reading in KS1:

e Y1 phonics continues through the Read Write Inc. progression and lessons are 60
minutes long. Please refer to the Read Write Inc. appendix of this document.

e By the end of Year 1, children will have been taught up to the end of phase 5.

e The children then take the same book home to ensure success is shared with the
family, alongside a ‘Shared Reading’ book to enjoy with adult support.

e Children are also taught during shared and guided group reading using Talk Through

Stories: a guided reading programme which is for 4 to 6 year olds and specifically to
designed to extend and deepen children’s vocabulary.

e Teachers, teaching assistants and volunteer readers read on an individual basis
with children as necessary: how often and who is based on assessment of progress.

The Teaching of Reading in KS2:

e Teachers and teaching assistants continue to monitor children’s reading progress
through a combination of individual, group and shared reading.

e To ensure shared access to high level texts and discussion, whole-class reading
takes place at least twice a week across KS2.

e Opportunities for independent reading are provided to encourage children to
develop reading stamina and reading for pleasure.

e Children and adults share their text choices and recommend books to others.

e ‘Buddy reading’ takes place in pairs of Year 1 and Year 5 children to develop
reading role models.

e Phonic strategies continue to be taught and referred to when reading and writing. e
Children who continue to need phonics support following the model of Read Write
Inc. and plugging specific gaps identified through assessment.

Developing a Lifelong Love of Reading at Meare Village Primary:




To ensure children leave us with a life-long reading habit and a love of books, reading for
pleasure is prioritised across the school and books are central in our classrooms and
teaching.

e Rich and varied opportunities for reading are provided across the curriculum: topic
books, news articles, blogs, class magazines etc.

e Storytelling forms a key part of our teaching and we have a group of favourite
storytellers who visit.

e \We have a dedicated book corner area in each classroom where high-quality,
appealing, diverse books are readily available.

e All class teachers read a class novel at the end of every day. Much thought goes
into the selection of texts to ensure exposure to high level vocabulary and exciting
plotlines.

e There is talk and discussion about reading in a variety of contexts, both formal
and informal.

e ‘If you liked...you'll love...." posters in the library help guide children to books or
authors that are similar to something they’ve enjoyed previously.

e \We have an annual school Book Fair and always celebrate World Book Day.

e Teachers also promote reading competitions and challenges such as the Summer
Reading Challenge.

Tracking and Assessment of Reading:

Reading
Formative assessment Summative assessment
e In Nursery and Reception, children In Reception and Year 1, the children are
are assessed in their early literacy assessed at the end of every half term using

development against the ‘Development | the Read Write Inc. assessment tracker.
Matters’ goals.

e All children in Y1 sit the statutory

e Starting in the Reception year, Phonics Screening Check in the
teachers read decodable phonic readers | summer term. Children who do not pass
with groups of children and monitor the Phonics Screening Check in Y1, will
progress re-sit this in Y2.

® In Reception and Year 1, daily review | e Children in Years 1 to 6 complete
sessions recap the learning of new termly STAR reading comprehension




words that are found in their story
books. Children with gaps in their
speedy sound and word recognition are
picked up by a tutor who does daily
tutoring with the pupil in order that they
‘keep up’ with the rest of their group.

e Children identified in Reception and
Y1 as in danger of falling behind are
immediately identified and daily ‘keep
up’ sessions are put in place — which
follow the Little Wandle Letters and
Sounds Revised programme.

e Children who are in Y2-Y6 and need
‘catch up’ sessions are assessed
through the teacher's ongoing formative
assessment as well as half termly
summative assessments.

tests on Accelerated Reader, which
triangulate with teachers’ formative
assessment of comprehension skills in
class and provide reliable standardised
scores to monitor attainment and
progress.

Read Write Inc. at Meare Village Primary

This policy sets out the expectations of Read, Write, Inc. (RWI) at Meare Village Primary
School and its approach in ensuring that all pupils are able to read and write, learning in a

positive learning environment. The policy also enables teachers to comply with the National
Curriculum 2014 section 6.0 - set out by the DFE which states that all staff have a
responsibility to develop pupils’ reading and writing in all subjects to support their

acquisition of knowledge.

Pupils should be taught to read fluently, understand extended prose (both fiction and non-

fiction) and be encouraged to read for pleasure.

Aims:

® To use Read Write Inc. so children learn to read effortlessly to enable them to put all

their energy into comprehending what they read

e To provide a safe, secure environment where all members of the community can

flourish, thrive and feel a sense of belonging and fulfil their potential

e To ensure that all staff are aware of the structure of RWI To promote self-discipline

and learning behaviours

e To promote a positive environment of praise, reward, celebration and

encouragement




e To provide information regarding Read, Write Inc. to staff and parents
® To monitor teaching and learning of RWI, Progress and Assessments

About Read, write, Inc:
What is Read, Write, Inc? Read Write Inc (RWI) is a phonics complete literacy programme

which is produced by Ruth Miskin. It is a method of learning centred around letter sounds
and phonics, blending them together to read and write words and using these learnt sounds
in their reading and writing.

In Reception, Year 1 and Year 2 children will follow a daily phonic programme to create
fluent, enthusiastic readers, confident speakers and willing writers. In KS2, some children
who are not yet fluent readers and accurate writers will complete a 1:1 or a group
intervention programme that equips them with the skills to read and understand texts
confidently, write fluently, think critically and articulate thoughts and ideas clearly.

Read, Write Inc. has 5 underlying principles — the five Ps:
1. PACE — no time is wasted during teaching sessions! Children are active and involved in a

fun and creative way. The aim is for the children to complete the programme and embed
the skills as quickly as possible.

2. PRAISE — teachers praise the children constantly throughout the teaching sessions.

3. PURPOSE — each activity has a very clear purpose. The teacher will set this purpose at the
beginning of the lesson so that the children know exactly what they will be learning.

4. PARTICIPATION —all children take part in all parts of the lesson. Full participation is
gained through partner work and choral response.

5. PASSION — as a staff we are passionate about our teaching and the benefits of the Read,
Write Inc. programme! We love teaching the sessions and this enthusiasm rubs off onto the
children. We know it has an impact.

At the core of the programme we deliver a lively and vigorous teaching of synthetic phonics.
Children learn the 44 common sounds in the English language and how to sound-blend
words for reading (decoding) at the same time as developing handwriting skills and spelling
(encoding). The children have the pleasure of reading exciting story books which are
matched to their level — so that they have early success in reading. Children are given home
reading books which match their RWI level.

All staff at Meare Village Primary School have been trained in the delivery of this
programme. It begins in the Early Years Foundation Stage and once your child is reading at
the acquired age related expectations (ARE) and assessed at ARE they will have completed
the programme. The children are assessed and grouped according to their ability. They will
work with a Teacher or Learning Support Assistant on the RWI programme. At the end of
each half/term, the children will be assessed again and put into new groups to continue to



make progress. All classrooms display the speed sounds posters to ensure pupils apply their
phonic knowledge whilst writing. This is in a prominent place in each classroom and is
referred to during lessons.

RWI Lead Responsibilities:
At Meare Village primary School, we follow the Read, Write, Inc (RWI) phonics programme

which is overseen by our Reading Leaders — Mrs Noel and Mrs Taylor, whose responsibility
it is to:

® Ensure that the School complies with this policy Ensure that this policy is
implemented in a fair and effective way
Ensure lessons are monitored

e Track the progress of each child and groups Identify children at risk and organise
intervention to enable them to make progress
e Ensure that all staff receive appropriate support and CPD Staff:
® Be consistent in the teaching and learning of RWI
e Be a positive role model for pupils
® Ensure teacher have time to be fully prepared for each session
o Feedback to the RWI lead about the progress of their pupils
Writing

It is our intent that children are inspired by high-quality literature and a range of stimuli,
which makes readers engage with and enjoy writing. Writing for a variety of purposes and
audiences, the children apply progressively more complex skills to communicate ideas
fluently and with interesting detail in a range of genres.

Vocabulary is also ‘taught not caught’ through demonstration writing and, therefore, the
children will have a highly developed repertoire of words using meaning seeking strategies,
which extend detail and description. Writing in our school is well-organised and structured,
which includes a variety of sentence structures. The children’s excellent transcription skills
ensure that their writing is well-presented and punctuated and spelled correctly using their
knowledge of spelling patterns and rules. Throughout the writing process, our children will
edit and redraft their work, responding to feedback from teachers and peers.



Spelling, Punctuation and Grammar
These three essential pillars of reading and writing are taught daily.

Spelling is taught through daily investigation into spelling patterns and rules with class
teachers vocalising, modelling and investigating alongside the children. Teachers present
spelling as an exciting challenge where learnt strategies and the use of tools, such as
dictionaries and word lists, can help them to make sound spelling choices.

Punctuation and grammar is embedded in The Write Stuff teaching where it is given vital
context and purpose. It is therefore taught daily. We believe that children need the many
rules of English punctuation and grammar to be filed in their long term memories and only
through contextualising grammar can we achieve this. In order to be best prepared for the
Key Stage Two tests however, children in Years 3,4, 5 and 6 will complete a termly SPaG test
which will inform teachers’ planning.

Writing across the school:

e A purpose and audience for each piece of writing is decided from the outset.

e Children and adults have a shared understanding of what success will look like for
each genre/outcome.

e \Writing is displayed and celebrated all over the school.

e We provide stimulating first hand experiences, e.g. trips, storytellers and drama.

e Writing is taught as a carefully sequenced activity.

e Teachers provide regular helpful feedback through marking

e Time is planned into lessons for children to respond to marking and feedback.

e Writing is, in the main, linked to class topics to promote engagement.

e We ensure progression in knowledge, complexity of tasks and expectations year
on year.

e Genres are chosen to match the writing expectations from the National Curriculum
and build on prior learning.

e We build stamina for writing by providing opportunities to write independently and
for extended periods.

e Editing and reviewing form a large part of lesson time — with age-appropriate
strategies for purple-pen response marking used across the school.

e Peer marking is encouraged as an additional way for children to respond to writing.

Writing in EYFS & Key Stage One:

In addition to high expectations for writing across all areas of the curriculum, children in
EYFS and Key Stage One follow the Read Write Inc. scheme. During these sessions children

are taught letter formation and go on to speed write. This scheme focuses on different
sounds each day, thus a child’s reading and writing development are purposefully
interwoven. EYFS teaching of writing starts with lots of fine motor skills to build up hand
strength whilst encouraging mark-making in a ‘carpet book’.



Writing from Year 2 to Year 6:

We have adopted ‘The Write Stuff’ approach to our teaching and learning of English to
ensure clarity to the mechanics of writing. Following a method called ‘Sentence Stacking’,
the approach places emphasis on sentences being ‘stacked together’ chronologically and
organised to engage children with short, intensive moments of learning that they can then
immediately apply to their own writing. Within each genre studied by the children, they will
learn to sentence stack, focusing on the style of the author and impact of words and
sentences most appropriate for that particular genre.

Within each writing lesson, pupils' learning is ‘chunked’ into three distinct parts for a writing
lesson; initiate, model, enable:

e The initiate stage is a time to inspire: through the use of a stimulus, pupils are
immersed in a rich language discussion and activities to provide a wealth of
vocabulary to aid their writing.

e The model stage is the chunk whereby the teacher demonstrates the thoughts and
processes of a writer and articulates writing choices.

® The enable stage is the opportunity for pupils to showcase what they can do within
particular writing parameters known as The Three Zones of Writing: FANTASTICs,
GRAMMARISTICs and the BOOMTASTICs.

The Three Zones of Writing are essential components to support pupils in becoming great
writers. Through the nine idea lenses known as the FANTASTICs, pupils focus on the
intended purpose of a sentence. The GRAMMARISTICs allow pupils to focus on the grammar
element of writing which focuses on sentence structure, grammar rules and punctuation.
The BOOMTASTICs allow pupils to capture and create a vivid visual for the reader through
the use of poetic devices. Throughout the writing process, children edit and redraft their
work in response to feedback from their teacher and peers.

Tracking and assessment of writing:

Writing

Formative assessment Summative assessment

e In EYFS, children are assessed in e Ongoing, formative assessment
their early literacy development against | against ‘Development Matters’ goals
the ‘Development Matters’ goals. Across
EYFS literacy knowledge and skills are

also developed through the continuous | e Children in Years 2 to 6 complete half-
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provision of the environment. Each
classroom has resources available to be
selected by the children to support their
emergent writing skills. Writing tables
have activities based around the skills
being taught that week. Children also
practise writing their names.

e In Year 1, children are taught using
The Write Stuff where assessment for
learning is ongoing and includes a half-
termly ‘extended write’ as outlined
below.

e In Years 2 to 6 the half-termly
‘extended write’ will enable teachers to
plan writing tasks that will enable
children to achieve national standards.
For example, if there is no evidence of
‘writing for a range of audiences and
purposes’ the teacher will need to plan
for the children to write
persuasively/discursively/ a non-
chronological report, for example.

[ J

termly independent writing tasks known
as ‘extended writes’. These have
agreed success criteria which are drawn
from the class ‘sentence-stacking’
lessons. Children will be assessed
against these criteria.

e Teachers will also find evidence of
writing standards that have been met in
each piece of writing and highlight these
on the tracking grid found at the front of
the extended writing book.
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E!- REVISE

This means there are spelling,
punctuation or missed
out/repeated words in what
you have written.

WHAT YOU WILL SEE

Example:

E'=3

This means that in this bit of
writing you have 3 spelling,

E?2- REWRITE

This means that your
sentence isn't really working
and needs a bit of work.
WHAT YOU WILL SEE
Example:

E2=3

Find 3 sentences that have
an * at the start and at the

end” - these are the

E® - REIMAGINE

This means that your sentence
isn't really working and needs a
bit of work.

WHAT YOU WILL SEE

Example:

E3=1

Where you see:

oA

you need to add more about

pqnctuation or . sentences that needs that moment in your writing. It
missed/repeated words to find | | gttention. means, ‘Tell me more!’ You will
and correct. need a slip of paper to stick in
your book here!
INDEPENDENT WRITING

Extended Writing from Year 2 to Year 6 marking codes:

Once a child has completed and edited their independent writing task, teachers will provide

summative feedback that celebrates a child’s achievement against the success criteria

(agreed in the planning stage). The teacher will also highlight the standards, appropriate to
their Year group which can be found in the front of the extended writing book each time an
independent child piece of writing is marked:

Marking and Feedback:

UALIIERS: most: the statement s generolly met with anly occasional erors

Sname: (M G0 Somerser

%&af-erasmsmmnammmy atthe en;‘l J‘L

oate

n ( Mov| Ta TouA_| Ock
N

KS2 - writing

2
e pupll can:
= write fora range of purposes
«  use paragraphs to organise ideas
* innarratives, describe settings and characters.

° i 8
sub-headings, bullet points)

| ot e bmvito g o st rcyon s bt vt r et

the writing and support the reader (e.g. heading

ion mostly

ll stops, question mark: and ap

correctly

words from the year 5/ year

the year 3 / year 4 spelling list,
spelling list*
= write legibly. (1)
| 53
he pupil can:

d audiences,

the reader (e.g. the use of the first person in a diary;

iires, doing this mostivf
i how

(e.g. usir

to build cohesic

place, pronouns,

synonyms) within and across paragraphs

s
ge 2 mostly. VA (e.g. inverted d oth

_punctuation to indicate direct speech)

uncommon or more ambitious vocabulary :
it legibility in joined ting when writir 2)

spell correctly most words from the year 5 / year 6 spelling ist,* and use a dictionary to check the s|

Working atgreater depth within th

upilcan:

ively for a range of

on what they have read for their

characterisation, structure)
a&ﬁmﬁmﬂ- the language of sp:

and drawirj

grammar and vocabulary to achieve this
use the range of punctuation taught at key stage 2 correc
when necessarv. use such puncuation oracicaly o o

h the register
red and levels of formality, particularly through manipulat]
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We firmly believe in the power of immediate, personalised feedback, therefore much

marking is done ‘pen-in-hand’ by teachers during lessons. In many instances, being next to a

child and having a conversation in the moment about their work has far more impact than

lengthy written feedback, so adults create classrooms where this dialogue is possible and

powerful. Marking codes will be as outlined below:

| ) finger >
l | spaces

® full stops

letter

/ / 9np descenders)
rd
A NN _
'v,'|, Py = " /»- \\ ‘,”r\.‘:t”t o
upper/lower target ( " 5 1)) ‘
¢ > letters e bess) \ /)
case letters reached \\G 4//\(\
; I LA1D) conjunctions capital I
formation e /
—_—

Target Stamps for Key Stage |

mistake

AN \ listen for ‘ / %

\Od oops!
) / sounds >E/

handwriting

| penci
pencil (ascenders/

These marking codes may also be appropriate for children in KS2 with specific needs.

KS2:

Annotation

Meaning

Work which demonstrates that a pupil has met an
element of success criteria, demonstrated a particular
skill or achieved the intended outcome

Work which needs further attention or displays an error
or misconception (e.g. letter needing capitalisation; poor
word choice; specific error in calculation, etc.)

Purple polishing
pen

Indicates that the child has corrected or edited their work
following teacher input
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I Independent work
WH Work completed with targeted help from a teacher or
teaching assistant
// New paragraph
T Capital letter needed
I Lower case letter needed
sp. Spelling correction required: this may look different in

KS1/KS2 dependent on the focus of the teaching and
intended outcomes.

In KS2, children are encouraged to identify and correct
errors using learnt spelling rules and dictionaries. The
teacher may underline, in pink, the letters that are
incorrect and ask the child to write the word out correctly
beneath their work.

In KS1, the teacher might correct the spelling then
instruct the child to practise this spelling beneath their
work.




